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History at Gosberton Academy

We believe that a well rounded History curriculum will allow children to gain a coherent
knowledge and understanding of Britain's past and that of the wider world. We have
designed our History curriculum so that children gain this knowledge as they progress
through the school. In addition to this, we recognise the important role that History
plays in preparing our children with skills that they can use for life, raising their
aspirations, understand how to be a good and responsible citizen, understanding change
and societal development and a context in which to understand themselves and others.
We strive to inspire a curiosity about the past within our learners.

During their studies, our learners are given the opportunity to examine, interpret and
evaluate a variety of sources to make deductions about the past. They are taught to
think as historians and archaeologists and are encouraged to pose their own historical
questions. They investigate how and why the world has changed, as well as what we
can learn from the past to make the future a better place.

We ensure that high quality teaching drives high quality learning through reqular
assessment for learning which ensures no child is left behind




Teaching Mixed-Age Classes

Our teachers recognise that mixed aged teaching can be a challenge and they constantly

adapt their approach to teaching and learning. They demonstrate a high level of flexibility

and organisation in History, to ensure that their provision caters for both age groups and
includes all learners.

Mixed Aged classes generate a family of learners who support and care for each other. Older
children have the opportunity to help others and be a leader, supporting younger learners
to play and learn. At the same time, the older child is increasing an independence and
competence.

At Gosberton Academy, we recognise learning happens individually, in small groups and as
a whole class. Keeping children engaged, motivated and focused ensures they will learn
regardless of the class they are in.

We have in place robust transition procedures which starts at the planning process, where
teachers work collaboratively in History. Good communication across classes fosters
curriculum continuity. Teachers share information to ensure learners start confidently in
their new class.




Our Vision, Values and Aims

Gosberton Academy aims to provide a high-quality, exceptional education with first-hand learning experiences
that are able to motivate and stimulate all learners. All learners will recognise the importance of the community
in which they are educated and understand that the Academy is based at the heart of the community, bringing
a togetherness of all stakeholders.

. All learners and families will feel supported and integrated into the school life.

. Every learner, regardless of their life experiences, can reach their full potential, growing in confidence and be-
ing honest to themselves.
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Memory Box Home Sweet Home
Foci: PSED/CLL Foci: CLL/ PSED/ UW

Long Term Plan

Crowns and Castles
CLL/ EAD/ UW

The Great Outdoors

|
PD/UW Roar!

UW/ EAD

Geography Fieldwork
Exploring where we play.

Time Tardis Where do we live?

Beyond 1066: The Norman Invasion

Be Wild Mary Anning

Jurassic World:

Local Heritage Enquiry
Investigating the history of our
school.

The legacy of the Ancient Romans

Frozen Planet

The Mayan Civilisation

Local Heritage Enquiry
Investigating the history of the
Tulip Festival

Tudor Discovery

Farming in Lincoln-

<hire Nature's Energy

The Benin Civilisation

Geography Fieldwork
Mapping changes in our local
area

The Industrious Victorians

WW?2: A Battle for Britain

Pushing Boundaries ‘Earth Heroes'

Y6/7 transition project

Enquiry based learning to bridge
learning from Year 6 to Year 7

Into the Woods
PSED/UW/CLL

Fire, Fire!
PSED/ CLL/ EAD

The World Around Us
PD/ UW/ CLL

Geography Fieldwork
Exploring where we play.

Forest Rangers

London’s Burning

They Changed the World.

Local Heritage Enquiry
Investigating the history of our

school.

Stone Age to Iron Age

Our Active Planet

Ancient Civilisations (Egypt)

Local Heritage Enquiry
Investigating the history of the
Tulip Festival

Ancient Greek Legacy

Anglo-Saxon Inva-

sion Viking Conflicts

Rivers and Mountains

Geography Fieldwork
Mapping changes in our local area

The Industrious Victorians

WW?2: A Battle for Britain

Pushing Boundaries ‘Earth Heroes'

Y6/7 transition project

Enquiry based learning to bridge
learning from Year 6 to Year 7




Foundation
Know some things that
happened to me in the

past.

History Progression- Chronological Understanding

Sequence some events or
related objects (artefacts)
in order

Order three or more people,
events or artefacts e.g. photo-
graphs using a given scale.

Place events, artefacts,
historical figures on a di-
rected timeline using
dates.

Understand the concept
of change over time, rep-
resenting this, along with

evidence, on a timeline.

Use timelines to place
and sequence local, na-
tional and international

events. Sequence histori-
cal periods.
Understand the concepts

Use timelines to place
events, periods and cul-
tural movements from

around the world.
Talk about past and pre-

sent events in their own

Use common words and
phrases relating to the

Use dates where appropriate |Understand that timeline| Name and place dates of

lives and in lives of fami-
ly members

Use every day language

passing of time e.g. old,
new, young, days,
months, today, yester-
day, tomorrow
Recount parts of stories

and AD.

Describe memories of key events

can be divided into BC

past on a timeline

significant events from

over time, representing
them along with evi-
dence, on a timeline.

of continuity and change

Place period of study on
a time line in relation to
concurrent periods of his-
tory around the world.

related to time e.g. old,
new, young, days, today,
yesterday, tomorrow

Order and sequence fa-

and memories about the
past

Identify changes in own

in lives using common words and
phrases related to the passing of

describe events.
time.

Use historical vocabulary
e.g. century, decade to

during.

Use historical vocabulary
e.g. century, decade, BC,
AD, BCE, CE after, before,

torical vocabulary e.g.
century, decade, BC, AD,
BCE, CE, after, before,
during, Tudors, Stuarts,
era, period.

Describe events using his-

Divide recent history into
present, using 21* centu-
ry, and the past using
19t" and 20" centuries.

miliar events.

life over time

Know some things that

Use simple historical vocabulary
e.g. recently, before, after, now,
later, past, present

Note connections, con-
trasts and trends over
time.

Identifies changes within
and across historical pe-
riods.

Use timelines to describe
changes and develop-
ments in culture, technol-

happened to other people
in the past.

Identify similarities and differ-
ences between periods

Use dates and terms ac-
curately in describing
events.

ogy, religion and society.
Use key periods as refer-
ence points e.g. BC, AD
Romans, Anglo-Saxons,
Tudors, Stuarts, Geor-
gians, Victorians and To-

Recount changes that have oc-
curred in their own lives

Describe the main chang-
es in a period in history
using historical vocabu-
lary such as ‘Social’
‘religious’, ‘political’,
‘technological’ and
‘cultural’

day.
Describe main changes in
a period in history using
historical vocabulary
such as: social, religious,
political, technological
and cultural.

contrast them with times

Identify periods of rapid
change in history and

of relatively little change.

significant event studied

Recall the date of any

from past and place it

correctly on a timeline.




History Progression- Knowledge and Understanding of Past Events, People and Change

Foundation
With my teacher, find
out some facts about

people long ago (before
living memory.)

Year 1
Tell the difference between
past and present in own and
other people’s lives

Year 2
Use information to describe
historical events

Year 3

Use evidence to describe past e.g.
Houses and settlements, culture
and leisure activities, Clothes,
way of life and actions of people,
Buildings and their uses, People’s
beliefs and attitudes, things of
importance to people Differences
between lives of rich and poor

Year &4
Identify key features, ideas,
beliefs, attitudes and experienc-
es of men, women and children
from the past.

Year 5
Identify some social, cultur-
al, religious and ethnic di-
versities of past societies
studied in Britain and wider
world.

Year 6
Choose reliable sources of factual evi-
dence to describe: houses and settle-
ments; culture and leisure activities;
clothes, way of life and actions of peo-
ple; buildings and their uses; people’s
beliefs, religion and attitudes; things
of importance to people; differences
between lives of rich and poor.

With my teacher, find
out some facts about
events that happened
long ago. (Before living
memory)

Identify changes within liv-
ing memory.

Use information to describe
differences between ways of
life then and now.

Compare with our lives today

Show knowledge and under-
standing by describing ele-
ments of social, ethnic, cultural
or religious diversity of past
societies and periods.

Give a broad overview of life
in Britain and some major
events from the rest of the

world.

Identify how any of above may have
changed during a time period.

Talk about why people
may have acted as they
did.

Describe the lives of signifi-
cant individuals who con-
tributed to national and in-
ternational achievements.

Recount main points from a
significant event in history.

Use evidence to find out how any
of these may have changed dur-
ing a time period.

Give reasons why changes in
houses, culture, leisure, clothes,
buildings and their uses, things
of importance to people, ways

of life, beliefs and attitudes

may have occurred during a

time period.

Describe the characteristic
features of the past, includ-
ing beliefs, attitudes and
experiences of men, women
and children.

Give own reasons why changes may
have occurred, backed up with evi-
dence.

Identify similarities and dif-
ferences between the ways of
life now and in the past.

Uses evidence to explain rea-
sons why people in past acted
as they did. Recognise why
people did things, why events
happened and what happened
as a result.

Show changes on a timeline

Describe how some of the past
events/people affect life today.

Give some causes and con-
sequences of past events,
situations and changes in
the periods studied and the
impact on people.

Show identified changes on a timeline.

Choose and use parts of sto-
ries and other sources to
show that they know and
understand key features of
events.

Understand some of the ways

in which they find out about

the past and identify different

ways in which it is represent-
ed

Describe similarities and differ-
ences between people, events and
objects

Identify reasons for and results
of peoples actions.

Identify changes and links
within and across the time
periods studied through
school.

Describe similarities and differences
between some people, events and ob-
jects studied.

Understand why people may
have wanted to do something

Look for links and effects in
time period studied.

Compare an aspect of life
with the same aspect in an-
other period

Explain a past event in terms of cause
and effect using evidence to support
their explanation.

Describe the characteristic fea-

tures of the past, including ideas,

beliefs, attitudes and experiences
of men, women and children.

Give a broad overview of life in
Britain: from ancient to medie-
val times.

Identify continuity and
change in the history of the
locality of the school.

Describe how some changes affect life
today.

Describe changes that have hap-
pened in the locality of the
school throughout history.

Make links between some features of
past societies.

Compare some of the times studied
with those of other areas of interest
around the world

Find out about beliefs, behaviour and
characteristics of people recognising
that not everyone shares the same

views and feelings.




Foundation

With my teacher, look at
books to help me find out
about the past.

the past from sources e.g.

History Progression- Historical Interpretation

Begin to identify and re-
count some details from

pictures, stories #

Look at books and pictures (and
eye-witness accounts, photos, ar-
tefacts, buildings and visits, inter-

net).

counts and/or sources of a
historical event, explain-

Describe different ac-

ing some of the reasons
why the accounts may

differ.

Give reasons why there
may be different accounts
of history.

Look at different versions

identify differences in the

U
of the saume event and

accounts.

has been represented in

nderstand that the past

different ways.

Listen to stories about the
past

Use stories to distinguish
between fact and fiction.

Understand why some people in

the past did things.

Look at 2 versions of same
event and identify differ-

ences in the accounts.

Identify evidence availa-
ble

there may be different ac-

Give clear reasons why

counts of history.

plausible reasons for how/
why aspects of the past
have been represented and

Suggest accurate and

interpreted in different
ways.

Talk about past and pre-
sent events in their own
lives and in the lives of
family members and
know that other children
may celebrate the same
events in different ways.
Begin to compare the sim-
ilarities and differences.

Compare adults talking
about the past — how reli-
able are their memories?

Compare two versions of a past
event.

Identify and give reasons

for different ways in
which the past is repre-
sented.

Begin to evaluate the use
of a variety of different
sources.

and in past) can represent

Know that people (now

events or ideas in ways
that persuade others

misinformation and that
this affects interpretations

Know and understand
that some evidence is
propaganda, opinion or

of history.

Compare pictures or photographs

of people or events in the past.

Look at representations /
sources of the period i.e.
museum, cartoons etc.

Use books and historical
artefacts

Show an awareness of the

concept of propaganda
and how historians must
understand the social con-
text of evidence studied.

Be aware that different
evidence will lead to dif-
ferent conclusions

Discuss reliability of photos, ac-
counts or stories.

Understand that no single

source of evidence gives

the full answer to ques-
tions about the past.

Link sources and work out

how conclusions were ar-
rived at

Consider ways of checking

tions, fact, fiction or opin-

accuracy of interpreta-

on.

Confidently use the li-
brary and internet for re-
search.




History Progression- Historical Enquiry

Identify and use a range
of primary and secondary
sources of information
and artefacts.

Foundation
Use printed sources, pic- [Understand the difference| Use primary and second-

tures, photos, music, ar- |between primary and sec-| ary sources i.e. docu-
mation and answer questions |tefacts, historic buildings| ondary sources of evi- | ments, printed sources,
about the past on the basis of |and visits to collect infor- dence. databases (e.g. census),
simple observations mation about the past, in pictures, photos, music,
order to gain a more ac- artefacts, historic build-
curate understanding of ings and visits to build a
history. picture of the past.

Look carefully at sources; pic-

Look at pictures and dis- | Find answers to simple
tures or objects to find infor-

cuss, “Which things are | questions about the past

old and which are new?”| from sources of infor-
mation (e.g. pictures, sto-
ries)

Evaluate the usefulness
and accurateness of dif-
ferent sources of evidence.

Ask a range of questions

Ask questions such as | Use documents, printed
about the past.

as: ‘'what was it like for a ....?", |'how did people ....? What| sources, the internet, da-
‘what happened in the past?’, did people do for ....?" |tabases, pictures, photos,
‘how long ago did .... happen?’ music, artefacts, historic

buildings and visits to
collect information about
the past.

Observe or handle sources| Ask and answer questions such

to ask questions about
the past

Answer questions about
events, using ‘before’ and
‘after’ to describe when
something happened.

Select the most appropri-
ate source of evidence for
particular tasks.

Choose reliable sources of
evidence to answer ques-
tions, giving reasons for
choices.

Ask a variety of questions
such as ‘what was it like
during ......?’

Suggest sources of evi-
dence to use to help an-
swer questions (historical
enquiries).

Estimate the ages of people by
studying and describing their
features.

Look at objects from the | Ask questions such as :
past and discuss, “What | What was it like for peo-
were they used for?” and | ple? What happened?

try to answer. How long ago?
Realise that there is often| Form own opinion about

historical events from a
range of sources.

Suggest sources of evi-
dence from a selection
provided to use to help
answer questions and to
build up a picture of a
past event or an aspect of
life in the past.

Suggest causes and con-
sequences of some of the
main events and changes
in history.

not a single answer to

Use artefacts, pictures and sto-
historical questions.

ries, online sources and data-
bases to find out about the past.

Use artefacts, pictures
and stories to find out
about the past.

Look at pictures from the
past and discuss, “What
were people doing?”

Use sources of infor-
mation to form testable
hypotheses about the
past.

Observe small details in a Seek out and analyse a
range of artefacts includ- wide range of evidence in
ing photographs. order to justify claims
about the past.




Foundation

Sort events or objects into
groups (then and now.)

History Progression- Organisation and Communication

Show knowledge and un-
derstanding about the
past in different ways
(e.g. role play, drawing,
writing, talking).

Describe objects, people and
events.

Present findings about
past using speaking, writ-
ing, computing and draw-
ing skills

Present findings about
past using speaking, writ-
ing, maths (statistics),
computing, drama and
drawing skills

Recall, select and organise
historical information.

Select and organise infor-
mation to produce struc-
tured work making appro-
priate use of dates and
terms.

Say when my birthday is.

Write in sentences things
I have found out about
the past.

Write own date of birth.

Use dates and terms with
increasing accuracy.

Use dates and terms cor-
rectly.

Communicate historical
knowledge and under-
standing by presenting
structured and organised
findings about the past
using speaking, writing,
maths, computing, drama
and drawing skills.

Present information in an
organised and clearly
structured way.

Use simple time lines to
order events or objects.

about the past.

Write simple stories and recounts

Discuss different ways of
presenting information for
different purposes.

Discuss most appropriate
way to present infor-
mation, realising that it is
for an audience.

Use dates and terms accu-
rately.

Make use of different
ways of presenting infor-
mation.

Tell stories about the past
(sometimes using role-

play.)

Use words and phrases
such as :

from the past.

Draw labelled diagrams and
write about them to tell others
about people, events and objects

Use appropriate historical
vocabulary to communi-
cate including:

Use subject specific words
such as monarch, settle-
ment, invader.

Choose most appropriate
way to present infor-
mation to an audience

Present information in the
most appropriate way
(e.g. written explanation/
tables and charts/labelled
diagram).

Draw pictures and write
about them to tell others’
about the past.

Make accurate use of
specific dates and terms.




Foundation

calendar

ancient

Historical Vocabulary

America

A.D (Anno Domini)

Interval

A.D (Anno Domini)

20th century

clue

artefact

anachronism

Interval

A.D (Anno Domini)

agriculture

A.D (Anno Domini)

day

because

artefact

Ancient Rome

achievements

anachronism

alliance

grand parent

camera

Atlantic Ocean

Ancient/Modern

anachronism

Ancient Greece

anachronism

great grand parent

century

Australia

archaeologist

Ancient Egypt

archaeologist

lifetime

date order

brave

archaeology

archaeologist

archaeology

long ago

decade

chronological order

army/soldiers

archaeology

B.C (Before Christ)

materials

detective

danger

B.C (Before Christ)

Athens

B.C.E (Before the Com-
mon Era)

archaeologist

memory

different

danger

A.D Anno Domini

B.C (Before Christ)

C.E (The Common Era)

archaeology

month

drawing

detective

Boudicca

B.C.E (Before the Com-
mon Era)

cause/s

astrology

new/recent

grandparents’ time

diary

Britons

C.E (The Common Era)

Celts

astronomy

old

homes

encounter

Bronze Age

cause/s

change

attitudes

parent

houses

era/period

Ancient Civilisations

Celts

chronological order

B.C (Before Christ)

plastic

important

evidence

Caesar

Century

Common Era)

B.C.E (Before the Com-
mon

remember

inventions

experts

Celts

Central America

concurrence

biased

the future

living memory

explorers

Century

change

Blitz

the past

long ago

historians

Change

Christianity

consequences

C.E (The Common Era)

the present

materials

impact

change

chronological order

continuity

cause/s

today

mechanical

investigate

chronological order

Chronology

could have been...

change

tomorrow

memories

letters

Chronology

civilisation

different experiences

chronological order

week

modern

Lincoln Cathedral

civilisation

concurrence

divorce

city-state

What?

opinion

memorial

colony

consequences

effects

codex

Who?

photograph

newspapers

conquest

continuity

epidemics

yesterday

plastic

opinion

continuity

conversion

Ancient Greece

remembers

Parliament

could be

culture

era/period

consequences

similar

pioneer

Dates

Dates

execution

continuity

simple

rescue

Duration

democracy

extent of change...

could have been...

The Great Fire of Lon-
don

research

effects

Duration

extent of continuity...




Historical Vocabulary

Samuel Pepys

Emperor

effects

eye witness

culture
democracy

the older generation
timeline

secret

empire

Egyptians

fertile

different experiences

toys

significant

Era

empire
Era

first civilisations
flood

diversity

era/period

effects

What...?

space
St Paul’s Cathedral

first hand evidence

era/period

historian
however

empire

When...?
Where...?

storm

gods/goddesses

first hand evidence
historian

impact

Concurrence

survive

hill forts

era/period

wood

Tower of London

hunter-gatherer

impact

impression

excavate

year
A long time ago

travel

impact

infer
invasion

infer
interval

extent of change

A week ago

websites

importance

invasions

Tudor

extent of continuity

What...?

invasion

eye witness

After
Before

When...?

invention

Iron Age

legacy
legislation

historian

Further in the past

Where...?

Iron Age

kingdoms
legacy

male heir

Home Front

Why...?

legacy

Houses of Parliament

Last month

A long time ago

Millennium

Middle Ages

may be
Benin

I can infer that...

Living memory
Next

A long time ago

revolt

migration
Millennium

Middle Ages

impact

A week ago

museum

impression

Recent memory

After

myths and legends

Mexico

might have been...
millennium

Iron Age

Recently
Then

Before

Neolithic

My conclusion is that....

monarchy

legacy

Further in the past

nomad/nomadic

myths and legends

Yesterday

When my parents/
carers were children ...

Last month

oral history

Period of history

Pharaoh

monasteries

My conclusion is that....

may be

Living memory

outpost

might have been

Next

perhaps

Prehistory

nation
North Africa

Period of history

raids

millennium

Recent memory
Recently

Prehistory

reputation

on one hand

mistake

Recently

reason

resistance

primary evidence

morale

religion

River Nile

pyramid

Then

When my parents/carers
were children

republic

Roman withdrawal

reliable

motive

Years, decades and centu-
ries to describe the passing of
time

resistance

second hand evidence

Roman Catholic

My conclusion is that...
one sided

Yesterday

Sequence

secondary evidence




Year 3
Romans

Historical Vocabulary

Year 4
settlements

Year 5
significance

Year 6
Parliament

second hand evidence

settlers

slums

Democracy

Sequence

Sparta

The Vikings

primary evidence

significance

Stone Age

suggest

propaganda

Skara Brae

suggest

The Ancient Greeks

recruit

sources

The Ancient Greeks

The Anglo Saxons

reliability

spirits

The Dark Ages

tomb

reliable

Stone Age

The Saxons

turning point

represent

Stonehenge

The Vikings

this source doesn’t show that...

Secondary evidence

this suggests...

thousands of years

this source suggests that...

significance

thousands of years

trade

thousands of years

stereotype

Time period

Tutankhamun

to weigh up both sides

suffrage

Ancient Maya

Ancient Egypt

The Dark Ages

The Industrial Revolution

Monarchy

Monarchy

Monarchy

the purpose ....

Parliament

Parliament

Parliament

the source omits to mention...

Democracy

Democracy

Democracy

The Victorians

War and peace

War and peace

War and peace

this source doesn't show that...

Social class

Social class

Social class

this source suggests that..

Migration

Migration

Migration

this source suggests that...

Continuity and change

Continuity and change

Continuity and change

thousands of years

Similarity and difference

Similarity and difference

Similarity and difference

traditional view

significance

significance

significance

trench war

variety of sources

vote

World War I

World War II

Monarchy

Parliament

Democracy

War and peace

Social class

Migration

Continuity and change

Similarity and difference

significance




Knowledge Organisers
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Our knowledge organisers are the reference point for each unit of work and work on the principle of backwards
planning. A knowledge organiser specifies, in detail, the exact dates, events, characters, facts, concepts and definitions
that children are expected to know by the end of teaching, and, most importantly, retain in their long term memory.

A knowledge organiser acts as a planning, teaching and assessment tool, allowing teachers to prioritise certain learning
and keep the lessons focused and sequenced in the best possible way to facilitate learning. They are given to children at
the start of a unit of work so they know what they will be learning. The knowledge organisers also allow children to
easily recap their previous learning by giving them the opportunity to continually revisit their previous learning,
increasing the likelihood of the information being remembered in the long term.




Vertical Teaching Themes

&

Human-environment interaction Belief Systems

How have humans changed the environment and How has religion changed lives?

B!

made life easier or more difficult?

‘
\
L
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Political power-

Migration and cultural exchange- Did leaders influence the lives of their people for

How has the movement of people better or worse?

changed our world?
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Social power-

How has social structure/hierarchy impacted our
lives?




Enquiry Themes

Reasons and Results

Time: Change and Chronology How can we explain why things hap-
What changed? pened in history?

What continued? How did people make a difference to

What may we see as progress? what had happened?

e9®® o
EEX

Interpretations

Historical Evidence How and why does the way that history is
What do we use to find out about our past? produced differ?

How can we use the materials safely to pro- Do we all understand the past in exactly the same
duce the best history we can? *

way?
What are the problems when using historical {:T ‘ifi' How do we show what the past was like?
sources?

Significance

How do we choose what is most important in history as
we cannot choose everything?




We promote Spiritual

development

By helping children develop a sense
of curiosity and the mystery of
how and why events in the past

happened and raises questions as
to what could have happened if
events had had different results.

Artefacts are used to give learners
a sense of the past and aid learners
in understanding the people who
produced and used these objects.

Learners are encouraged to explore
the role played by important
individuals, for good or ill, in the
shaping of the world we live in.
Learners also reflect upon different
interpretations of the past and how
these interpretations have been ar-
rived at.

History SMSC Links

We promote moral

development

By asking children to consider and
comment on moral questions and
dilemmas. Events and beliefs in the
past will often be at odds with
what we would consider
unacceptable today (and were to
some people in the past also)

By encouraging learners to show
compassion for people facing
dilemmas and to empathise with
decisions which people in the past
made and the reasoning behind
these decisions.

Notions of right and wrong are
explored in connection with events
from the past, linking with the val-

ue of justice.

We promote social

development

By exploring the similarities and
contrasts between past and present
societies and be made aware of
how, in the main, we are very
fortunate to live in ‘the modern
world’ which links with the value
of thankfulness.

Learners will examine how other
cultures have had a major impact
on the development of 'British’
culture. Learners will also be
encouraged to build up their own
social development through collab-
orative and team working activi-
ties.

We promote cultural

development

By encouraging children to gain an
understanding of and empathise
with, people from different cultural
backgrounds. They will examine
how other cultures have had a
major impact on the development
of 'British’ culture.

Learners develop a better
understanding of our multicultural
society through studying links
between local, British, European
and world history

British Values: At Gosberton Academy, we use strategies within the national curriculum and beyond to secure an understanding of British
Values for learning. We weave the British Values throughout all of our History lessons. As part of our History Curriculum, learners learn
about the importance of democracy throughout British History. Learners study periods of history where British Values have been tested and
look at the impact and result of these times. Learners are encouraged to ask questions and challenge ideas and conceptions within an

appropriate and safe class environment.




History at Gosberton




“History is my favourite subject. You
learn so much about the past and
how life has changed.”

Year 4

a @

ove about History a Gos

“I want to be an archaeologist when I
grow up. We learnt all about
archaeologists when we learnt about
the Stone Age. I want to travel to
different sites and look for artefacts.”
Year 4
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Exciting Teaching Children about Practical Inclusion for

inspirational people: Mar )
Entry & Exit Points P P . lessons using all learners

Anning, Thomas Barnardo,
Ernest Shackleton etc. various

equipment

J . J

( [
Trips-

Home learning projects &

Flag Fen, Lincoln
m @ @[ﬁﬂ@m Castle, The Collection
4 A

Use of Technology- See-

\.

Saw, D

First Hand experiences Theme Days & Work-

shops: E.g. Roman Day

Learning by Questions,

: , 4 Handling artefacts,
Historic Maps on Digt :
evaluating sources and

Maps and iPads

researching eras \
\.

f Y

Cross curricular links: Reading, Writing,
Maths, Science & PSHE
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Assessments: Low stake Self Assessments and Enquiry based
Quizzes, Questioning and Quick Peer Reviews

|
fire challenges e

Progressive Retrieval based
Curriculum building on prior
knowledge

activities

J

apfuring Our Knowleage

Application of knowledge

through crossic AR Knowledge Organisers Pre-Teaching

Transition preparation for

Use of technology to Learning by

Secondary School and across
phases with Primary

record learning Questions




